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Student We"being and Bchaviour Managcment

Studcnt Engagcmcnt Folicg
Section One ~ School Profile

Delacombe Frimarg Schoolis a Proud and inclusive school with enrolments currentlg at 306. Over the past
few years our enrolments have been increasing, We have outstanding school facilities inc]ucling a full sized
stadium, multipurpose room, ]ibrary, teacl'xing kitchen and vegetable gardcn, extensive 3ard and P!ag
ccluipment.

The school has a diverse clemographic which reflects the growing Delacombe communitg Dc[acombe
Frimarg Schoolis a kind school’ and runs the Act of Kindness Frogram. This program supports our
student wc”bcing Policg.

T!ﬁere are a number of children who clualhcy for the Stuclents with Disabi;itics FrogramJ and the ’ceaching
staffis suPPlemer\ted bg a team of [~ ducation SuPPort Officers who work direct!y with these students.
T he schoolis very Proud of the strong rePutation it has dcvcloped forits caPacitg to support students with

sPecia! needs.

We have a growing ]ncligenous PoPulation and a number of students in out of home care. A” Kooric

students and students in out-of~-home-care have an ]ndividua! Lcarning F]an.

The school recognises and receives outstanding support from its parent community on a variety of levels. A
strong and committed School (Council has Plagcc{ a signhcicant role in Po!icg and P]anning and the energetic

“Parents and [ riends” group organises a largc number of successful Projccts annua”g.

The school aims at all times to

e Promote practices that assist with the smooth transition into our school of all newly enrolled
families

o Encourage networking amongst parents to foster parent participation and involvement in the
school community

e ldentify and work closely with families of students who require additional assistance

o Develop home-school partnership for all families through improved communication practices
and increased opportunities to learn about curriculum
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Student We"ibeing and Bchaviour Managcment

Section | wo ~ Wholc School Prevention

At Delacombe Frimarg SChOOl we are a communitg of learners working inawarm, Positive, Friendly
and engaging environment where all members Proudlg disPlag the values of
Q Kcspcct
2 Kcs}ponsfbi//z:‘g
2 Erjoymcnt
@ (Consideration
o /ntcgn’iy
@ fFersonal PBest

in order to Produce happg, competent, resilient community minded individuals who are able to live

Procl uctive lives.

We have many programs in Place which support our students to attend school, Participate in class
and enjoy learning‘ Staff successgu“y accommodate students with identified educational needs and
are activc!g engaged in slﬂaring ideas with other teachers. Thcg collaborate with other Prochsiona!s

and readi!g account to Parents for Positive student outcomes.

At Delacombe Frimary 5&100] we believe:
e Students are better Prepared for ]earning when they are in a safe, suPPor’cive and engaging

environment

L] How students learn is as imPor’cant as what theg learn

e  Studentresilienceis Promoted througlﬂ a rc!ationship with at least one caring adult

(] A culture of inclusiveness strengthens students’ sense of connection

o  Social connectedness builds resilience

o A sense of signhcicance emerges for students when theg feel they have somcthing to
contribute

e Jeacher mode“ing and tcacl—wing of Pro~socia| behaviour is vital

e  Student behaviour management and clisciP]ine Proceclurcs can contribute to long term socia
goals

o [eerrelations contribute signhcican’c‘y to social and cogpnitive devclopmcnt

L The curriculum should incorPorate students’ Pcrsonal and social issues

. earning is enhanced through positive social and emotional dynamics between students
2 gnp Y
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Student We"being and Bchaviour Management

At Dclacombc we believe student lcaming cannot be scParatccl from student
wc"bcing.

Students have a voice at Delacombe Frimarg School. An active Junior School Coundil, invo!ving

students from gradc i to grade 6, P]ags an imPortant role in our school.

Lcac}crs}ﬂip is s’crong!g cncouraged at Delacombe Frimarg School. Students of all ages are
Provided oppor’cunities to clevelop} implement and refine their ]cadcrship skills and know]edge.
Students have oPPortunitics to stand for school captain, house caP’cain, Junior School Council

and classroom leaclcrship roles.

A” teachers have the responsibilitg to resPonc{ when students are exPeriencing clhcxcicultg with their
schooliﬂg. ]t is impor’cant theg identhcy and act on their concerns to allow for earlg and effective
intervention. Risks for students may involve individual, social, emotional or Phgsica! factors, or may

be related to Family or communitg factors.

Classroom teachers need to be suPPorted bg a P!anncd, sequential and detailed whole school
aPProach to student welfare with the aPProPriate Proxcessional [caming to assist the implemcntation

of strategie&
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Student WC"Ecing and Bchaviour Managcment

At Delacombc Frimarg Sclﬁoo] we have fourlevels as Part of our student wc”bcing program
i. Frimary Prevention
2, E_arlg |ntervention
3. ComP]ex |ntervention
4. Restori ng Wc”bcing

Frimary Prevention (building bclonging and Fromoting wcubcing)

Frimarg Prevcntion strategies are designed to enhance the emotional and social health of all
students and staff within a whole school framework. ]’c can also involve ski”ir\g teachers in a range of
aPProachcs to clcvclop the resilience of students t]ﬂroug]ﬂout their school years.
Mang strategies and programs dcvc!opcd for Primarg Prcvention seek to build resilience which
refers to the caPacitg to cope with extreme and stressful life situations.
At Delacombe Frimarg School we establish a suPPor’civc environment where a sense of be]onging
and wemacing are s’crcngtl—lcncd bg:

2 Builcling mutual respect and Promoting saFetg at school
]mP]cmenting comPrehcnsivc curriculum to engage all students
E_nlﬂancing school attendance -« E_vcrg Minute Counts” program
Fractising inclusive teaching and learning
Encouraging suPPor’cive re]ationships
]nvolving parents, families and the wider school community
Establishing strong transition programs
EmPlogment of a school cl—laplain
E_stalplishing a Proactivc, suPPortivc Student Welfare T eam
Builc{ing mutual respect and Promoting sancetg at school

Ensuring all students exPericnce a comPrcl—]ensive and engaging curriculum

Ensuring students exPerience suPPortive relationships and involvement of carers, Parents,

families and the wider school communitg

Ensuring students exPeriences strong suPPor’cive transitions (class to class, year to 5ear>

E_arly Intervention (strcngt]'xcning coping and rcducing risk)
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Student We"being and Bchaviour Managcment

E_arlg intervention targets those students at risk of ongoing social, emotional and/or Phgsical harm
in order to reduce intensitg, severitg and duration of Psycho~social and behavioural risks. Earlg
intervention minimises Po’centia! harm bg:
@ (Continuous monitoring and assessing risks and identixcging needs
2 Froviding school based counse”ing and support as required
2 Developing and imPlementing programs to imProve skills and target needs so all students
expcricnce acceptance and Posi’cive Pro-social environments and activities. Some of
these programs include
o (Grade i Reacling Recoverg Frogram

° Specch Thcrapg Assistance Frogram
° Steplﬁanie Alexandcr Kitchen (harden Frogram

° Weeug Breakfast Club (Wednesdag. Thursday, ]:riclag)
° ]ntcgration Frogram for Students with Disabilities

o School Chaplain

° ]ndiviclual Leaming Flans

° QuickSmart maths

o  Multil itintervention program

L] De!acombc lntcrvcntion Frogram

° Drum Beat

Complcx ]ntcrvcntion (acccss suPPort and Providc trcatmcnt)
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Student We"ibe:ing and Bchaviour Manage:ment

Students may encounter a range of difficulties needing intervention. |ssues around mental health,
gamily difficulties and breakclown, abuse and ncglect may require short term or ongoing support.
Often for students exPeriencing trauma, education is tl'lerapg for them.
Delacombe Frimarg School will:

2 C]arhcg referral Procedures

2 Link students/]camilies to counse”ing services

@ | nsure continuity of care

2 Monitor and evaluate progress through regu]ar student suPPor‘t group meetings,

care team meetings, Proxcessiona] leaming team meetings

z
Sy

-

Corporal Punishment is prohibited in all Victorian schools.
Corporal punishment must NOT be used at the School under any
circumstances
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Student Wc“bcing and Bchaviour Managcment

Kcstoring Wc“bcing (managc trauma and limit imPact)

Rcstoring Wc“being aims to Providc aPProPriate support to students, their families and other
members of the school community affected by emergency situations or Potentia”g traumatic
ir\cidents, Par‘ticu]ar!g those invo]ving c{ea’ch, accident or illness

T raumatic incidents are those which are cxtraordinarg and beyonc} Peoplc’s normal coPing
abilities.

Dclacombe Frimarg School will:

@ Remind students of the cxpcctations — adults Proving the narrative and watch for
student response. Not asking direct questions. For example do not ask “Wl’]ﬂ did you
break that Pencil?” but Pl'wrase the statement as a guess “] think you broke that Penci]
to get out of doing your work” and watch for the student response which will tell you a
lot. (Jse cogpitive verbs... | think”, “] wonder”, ¢ suppose”

Kcep Praisc very concrete and sPcchCic and do not connect it to substantive rewards

@ (Jse humour to deflect attempts to be de!ibcrative]g provocative, that will soothe and
calm students

@ [Provide Positivc exPerienccs that are unconditional and not linked to rewards eg
Feeding the school cat

@ [rovide choice - Point it out as a matter of fact that the student is making choices all
of the time and then the discussion can move towards making better choices

[ Alwaﬂs aPProacl—w students with a matter of Fact, no-nonsense tone of voice.

Directions should be framed as directions not questions. Four qucstions to

NEVER ask:
eid you?
OWhg did you?
ODo you remember?

OWlﬁat did you say?
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Student Wembeing and Bcl-iaviour Management

Risic Factors and Protective Behaviours

There are a number of risk factors that increase a young Persori’s vulnerability of not comPieting
school. T here are also Particular Protective behaviours that can c]ear]g increase the likelihood of
healthy outcomes for our students. ]dentitging and rec{ucing risk factors while increasing Protective

behaviours will greatlg imProve our students’ health and we”being.

Risk factors to be reduced

[ Earlg and Persistent anti-social behaviour
Academic failure

| ack of commitment to school

Detachment from school

| ow Parerita! interest in school

Allienation and rebelliousness

[ riends who engage in anti social behaviours
Familg conflict

Low school attendance

No signiticant ‘other Present in the student’s life

Protective factors to be increased

@ A senseof beionging and ‘titting in’ to the school
@ [ositive achievements at school

[ Having someone outside the icamilgJ a signiticant ‘other’, who believes in and cares for
the student

DeveloPing a sPecial talent

Al sense of beionging and connectedness to icamilg
[:eeling loved and resPectecl

Froactive Problem so]ving skills

A cooPerative environment

Stabilitg

OPPortunities for meaningicu[ contribution
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Student We"ibe:ing and Bchaviour Manage:ment

Kcsilicncg

Frotective behaviours enhance young People’s abilitg to cleveloP resilient behaviours and skills.
Resiliencg is the abi]ity to bounce back after encountering difficulties and trauma. The student’s
capacitg for resiliencg lies in the deve]opmcnt of four areas of competency.

50Cial competence — resPonsiveness, emPathg, caring communication skills and a sense of humour

Frob]cm solvfng - P]anm’ng critical and creative thin‘dng

éutonom& —sense of dignitg, self-awareness, task mastery, distancing from negative messages and

conditions

5cnsc of purpose and beliefin a brig[wt future ~goal direction, educational asPirations, oPtimism

Rcsilicncg can be fostered and learned.
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Developmental Stages In Childhood And Adolescence

Lower Frimarg (C;racle Frep, One, Two)

Markers of the Age

Educational Tasks

Resilience Building Curriculum

Tends to prefer peers of the same
sex

Further development of gender and
sexual identity

Strong links to fantasy (lively
Imagination)

Still strongly dependent emotionally
Sibling status is established
Anxious to impress and feel valued

Learning physical skills necessary for interactive games
Building a healthy self concept

Developing fundamental skills in reading, writing and
problem solving

Learning to get along with and accept others

Learning to play in groups and teams

Increasing awareness and understanding of world order
Developing a respect of environment

Developing an appropriate sense of humour

Using images, symbols and words to understand and sort
the world

Learning to share, take turns and cooperate

Developing a sense of responsibility for oneself and
interaction with others

Developing logical reasoning

Exploring and developing a moral code especially to do
with the notion of fairness

Developing a sense of adventure with food

Recognising basic social protocols (manners)
Extending understanding of others outside of the family
Refining motor skills

Exploring gender and occupational stereotyping
Developing connectedness with community rituals (eg
birthdays)

Friendship games

Team building activities (TRIBES)
Journal writing

Environmental activities —planting
Reading for fun

Making patterns and sorting tasks
Special lunch days

Craft activities

Sharing, taking turns and cooperation
Celebration of community events




Developmental Stages In Childhood And Adolescence

Midc”e Frimarg (Gyrade Three and [Tour)

Markers of the Age

Educational Tasks

Resilience Building Curriculum

Greater enjoyment of being alone
Further exploration of gender and
sexual identity

Developing a sense of conscience
Recognising behavioural and social
cues

Reads for understanding
Friendships are solidified
Developing nurturing or parenting
type skills

Responds actively to feelings and
needs of others

Striving to win

Defining themselves in terms of
appearances and possessions
Increasing sensitivity to criticism or
cues of disapproval

Learning to repair relationships

Recognising leadership within the team

Understanding reading

Writing independently

Recognising success in both academic and non-

academic fields

Searching for role models

e Developing abstract thinking

e Using oral language confidently in a variety of
situations

e Seeking to improve and build on strengths and

skills

Accepting delay in gratification

Learning how to handle frustration

Developing a sense of loyalty

Recognising and obeying rules

Learning how to say sorry

Win-win games

Personal journal writing

A reward system for positive behaviour

Private reading time

Pacing curriculum appropriately

Peer support programs

Role play, drama, story telling activities
around gender identity, occupational and
cultural issues

Group development of appropriate rules




Developmental Stages In Childhood And Adolescence

UPPer Frimarg (Girade [Five and 5i><>

Markers of the Age

Educational Tasks

Resilience Building Curriculum

Self conscious of appearance, identity
and values

Friendships are important

Interested in social issues
Recognition of sexual feelings and
attraction

Questions limits and parental values
Conscience dictates behaviour

Mood swings

Requires privacy

Recognising change and learning to adjust to this
Accepting responsibility for personal decisions
Recognising reactions to stress

Confronting fears

Development of work ethic

Articulating logical explanations

Developing a sense of capacity in basic social and
intellectual skills

Personal journal writing

Listening games

Problem solving and conflict resolution
Communication games

Exploring prejudices

Body image exploration

Opportunities for leadership

Public speaking/debating

Expanding international knowledge and
cultural awareness

Participation in decision making
Experimentation in science

Making models

Celebrating success

Creating rituals

Generalising and extrapolating rules




Student We”being and Bei'iaviour Managcmcnt

Dciacombe Frimarg School is a t’iappy, safe and stimulating school. T o ensure that every
student is able to learn ettectiveig and erjog school, all students engage in school activities based
on the to”owing Principics:

° A“ individuals and their property are valued and treated with respect

L] Fositivc relationships between students are encourageci and nurtured

e  Students have a rigtit to, and resPonsibilitg for, an environment which allows them

to ParticiPate in Prociuctivc lcarning
° E_vergone has a rigtit to feel safe

E_ttectivc management of students is ciePendent on the Preparation, organisation and

consistencg of the teacher Pius the relationstiip the teacher establishes with the students.

At Delacombe Frimarg School the to”owing strategies form the basis of our effective student
behaviour management
o Student knowiedge and uncicrstanciing of the class values and agreements, the behaviour
management program using our Delacombe Frimarg Sctxool E_xpress.
° Consistent staff mocic”ing and reinforcement of the student management program using

our Deiacombe Frimarg Sctioo] Express.
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Student Wc“bcing and 5chaviour Managcmcn’c
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Student Wc“bcing and Bchaviour Managcment

Section T hree - Rights & Rcsponsibilitics

E_vergone in our school community has righ’cs and resPonsibilities, which ensure teaching and ]earning take

Place ina suPPortive and cooPerative environment. | his includes staff, students and parents.

Rights of Students Rcsponsibilitics of Students
@ | ofeelsafe and secure @ T o make others feel safe and secure
< To be treated with resPect and to be o To treat others with resPect
valued as an individual @ | ovalue others as individuals
@ T obeinvolvedin leaming @ T oallow other students to learn
< To have access to quality teaching and o To resPect and care for the ProPert3 of
programs others
@ T oknow their property is safe @ Jo respect and care for school
@ TJoworkinaclean tid9 school property
@ Jo helP keep our school clean and tidg
@ Attend school regularlg
Kights of Sta{:mc Rcsponsibiliﬁcs of StaFF
@ TO be valued and rcspected @ Jo Fairly, reasonably and consistentlg,

] To work in a haPPfj, saFc, secure and implement the engagement Policg

satisfying environment
yng o To know how students learn and how to

° To be shown Cour’cesg and teach them c#cctivelg

cooPeration

o TO know tl‘xeir Propertg s saFe o To know the students and content theﬂ

teach
@ Joworkinaclean tic19 school

@ TJo Plan and assess for effective 1earning.

@ | ocreate and maintain safe and

cha”enging leaming environments

@ TJouseca range of teacl’ling strategies and
resources to engage students in effective

Ieaming

& To resPect and care for school Propertg

Kights of Parents Kcsponsibiliﬁcs of Parents
Q@ | obeshowncourtesy and @ T osupportand respect rules within
cooperation and to feel welcome the school
Qo To feel valued and resPcctecl & To suPPort the educational needs of
@ TJo Par‘ticipatc ina happg, safe, secure students
and satismcging environment @ T ovalue and respect the staff of the
@ T obeinformed about their child’s school and other members of the school
progress community

@ [ oensure their child’s regular

attendance at school
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Student Wc“ibcing and Bchaviour Managcment

Section Four~ Shared School Expcctations.

Schools ~ PrinciPals, teachers and school staff

Schools have a resPonsibilitg to Provic{c an educational environment that ensures all students are
valued and cared for, feel thcg are part of the school, and can engage egectivelg in their lcaming

and experience sSuccess.

T he school’s values are based on the Australian (Government’s nine values, for Australian

SC}’IOOIS

School expectations include:

e inclusive tcaching Practices cclcbrating and acknow]cdging clivcrsitg

e accessible educational Provision for all students

° Parent/carer Partnerships and liaison

® community Par’mcrships which engage families and the community in ways that support
student achievement and success

° Provision of aPProPriate student services

° dcvclopmcnt and Provision of appropriate, relevant and cha”cnging curriculum that gives

students the oPPortunitg to expericncc success in their ]earning.

Restorative Practices

T he schoolis committed to the use of restorative Practices with students. Restorative Practices:

* are urxclerPinnecl bg student ]earning and facilitate an environment of samcetg, trust and
connectedness (Bond et al. 200 i, Fu”er | 999)

* promote awareness of otl'lcrs, responsibilitg and cmpathg (Hopkins ZOOZ)

* involve direct and voluntarg Par’cicipa’cion of those affected bg misconduct in its resolution
(Braithwaite 2001 b)

* Promotc re!ationship management rather than behaviour management (Cameron &
Thorsborne 200 i)

i separate the deed from the doer (Marsha” et al. ZOOZ)

* are systcmatic, not situational (Armstrong ZOO‘F)

* are concerned with establishing or re~cstab]ishiﬂg social equa!itg in relationships; that is,
relationships in which each Person’s rig!ﬂts to cqual c]ignitg, concern and respect are satisfied

(Morrison ZOOZ).
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Student Wc“ibcing and Bchaviour Managcment

Section Four~- Shared School E_xpcctations

We believe all students can learn and benefit from attending our school througi‘n activcig engaging

ina ciiaiicnging and worthwhile curriculum and bg maintaining Positive reiationsi‘nips based on

these expectations.

Expectations of students:

positive participation

ask for help/ask questions

enjoy being in class

treat classmates/teachers with respect
and dignity

value school resources

attendance is regular

support classmates/teachers

Expectations of teachers:

create an engaging lesson

provide enjoyable classrooms

make sure every student has an equal opportunity
to participate

ask for student input into the curriculum and class
environment

listen to students and value their contribution

listen to parents’ insights into their children’s

learning

provide a wide range of resources to engage
students

understand the needs of students and accommodate
those needs

treat colleagues/students/parents with respect and

dignity

Expectations of principals:

provide leadership, not only to
school staff but to students as well
ensure staff, students and the wider
school community understand their
expectations

ensure staff and students have the
resources and equipment to assist
them in the process of teaching and
learning

ensure the curriculum of the school
takes into account the specific needs
of students where practicable (such as

students with disabilities, ESL)

encourages the participation of

parents

Expectations of parents/carers:

support for their children attending the school
cooperate with requests from the school

promote positive educational outcomes for their
children

ensure their children are attending school
communicate clearly with the school about the

needs of their children
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Student Wc“ibcing and Bchaviour Managcment

Section ]:ivc - School Actions and Conscqucnccs

Agrccd Frinciplcs

Student engagement, regular attendance and Positive behaviours will be suPPorted tlﬁrough

re]a’cions%ip based, whole-school and classroom Practices, includingz

° cstab]ishing Predictablc, fair and democratic classrooms and school environments

® ensuring student Participation in the developmcnt of classroom and whole school
expcctations

° Provicling Personalised leaming programs where aPProPriate forindividual students

° consistent!g acknowleclging all students

° empowcring students by creating mu]tiP]e oPPortunitics for them to take rcsponsibi]itg and be
involved in decision~mai<ing

° Provicling Piﬁysical environments conducive to Positive behaviours and effective engagement in

]earning

]naPProPria’cc behaviours, inciuc[ing irregular attenclance, will be resPoncled to ’clﬁrouglﬁ a s’cagecl
aPProach, including:

] undcrstanding the student’s backgrounc] and needs
° ensuring aclear undcrstanding of exPec’cations bg both students and teachers
° Providing consistent school and classroom environments

] scagoiding the student’s lcarning program.

The )Co”owing Princip]es suPPor‘c the goa]s of our whole school Plan for behaviour management.
Tl’lcg relate dircctlg to the school exPcctations.

@ Jhe Kights/RcsPonsibilitics and School Expec’cations model will form the basis for all
behaviour management

3 A” teachers will c]ari{:g Kights/KesPonsibilitics and Schoo! Expectations with students
at the classroom level and whole school level and promote them within the teacl—xing and

]eaming program

@ Mutual respect will be invitecl, modelled and cxPected

- Acceptable behaviour will be ac’cively Promoted, supportcd and ’caugl—]t

@ [ositive corrective language will be used

O Urmccessarg confrontation when managing students will be minimised ]:)9 Focusing on the
behaviour

o Consequcnccs will be related and reasonable and go from least intrusive to most intrusive
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Student Wc“bcing and Bchaviour Managcment

Agrccd Practices

The Fo”owing organisational Practices are based on the above PrinciPles

Kewards, E_ncouragemcnt and ]ncentives

Fositive reinforcement is a very PowerFu! tool in the management of student behaviour. Staff
should seek every oPPortunitg to Praisc, reward and acknowlec{gc Positive student behaviour.
While imPortant for all students, it is Par’cicularlg important for the student whose behaviour is
difficult to manage. We need to ‘catch’ students doing the right thing and apply Positive

consequences to ensure tlﬁeg rePea’c t!"IC behaviour.

Student SuPcrvision

Teachers have a dutg of care to ensure students are suPer\/ised at all times. Tlﬁis is Proviclecl by
classroom or spccia]ist teachers during lessons and bg three dut9 teachers while students are in
the Plagground. |f a teacher has to leave a group of students under their super\/ision it is
imPortant another teacheris notified and assumes suPervision‘

F]agground supervision is avery impor’cant rcsponsibilitg and teachers must ensure theg are in the
3ard at spcchciccl times. Our 3arc1 is extensive and four clutg teachers are rcquirecl to supcrvisc
four scparate areas of the 9arcl to Provide watchful suPervision. The library and gardcn are open

each clag from Z.OOPm~Z.ZOPm. as well as other organisecl activities.

Yard clu’cg suPervision concludes when the bell rings and the children assemble to come inside.
Tcachers need to ensure t]wey are PromPt in re’cuming from recess breaks to ensure students are

not left unsupcwiscd.

Recording |ncidents

]t is imPortant that behaviour incidents are recorded to ensure emerging Patterns can be detected
and that accurate information is available in the ﬂeccssit9 of Parent follow up or referral to
student support services. (_lassroom teachers and spccia]is’cs will be Providccl with an incident
register in which they should record behaviour incidents. Yarcl cluty incidents will be recorded in
the 3arcl clutg folder and handed to the welfare coordinator at the end of ecach week.

Through monitoring this information and regu]arlg reviewing class records, the student welfare
coordinator will be in a Position to alert staff to trends in student behaviour that need sPcchCic
attention, management strategies or intervention. This information may be discussed with sPcchCic
staff or disseminated to all staff at staff/ welfare meetings / FLT meetings. Ang student who
has their name recorded in the gard dutg folder three times or more in a week will be rcquirccl to

5Pcnd that week (or the Following) inside at rcccss/]unch.
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Student Wc“bcing and Bchaviour Managcment

Wa“cing with the Yard Dutg Teacher/ Comcinement toa SPCCfICiC Area

For students who continua“g have Problems in the Hard walking with sPechCic teachers on 3arc{

dutg will be arranged or a]ternatively, confinement to a sPechCic area of the P]agground may be

arranged. The nature of the Problem will determine the lengtln of time these consequences will
apply.

[ xit From Class

T eachers should arrange a ‘buddy teacher whose class could Provicle a Placc for students to go
when time out is considered the aPProPriate consequence for unaccePtab]e behaviour. This may
not a]wags be a ncighbouring class and cross age arrangements may well be more effective.

(Buddy classes to be allocated at the beginning of the 3ear.)

When a student’s behaviour continuous!g impacts on the riglﬂts of others to learn or undermines
the integrity of the lesson, the student may be exited from the class. T his will follow a sequencccl
aPProaciﬁ where the student will be asked to stop the inaPProPriate behaviour and will be
reminded of the cxpccted behaviour and of classroom agreements. ]F the behaviour continues the
student will be sent to another classroom with an ‘exit s!ip’. Thc class teacher will follow this up

with a detention.

chrcscnting the Schoo]/Attcnc]ancc on Camps and E_xcursions

RePresenting the school in any form should be rcgardcd as a Posi’cive OPPor’cum’tg to
demonstrate our school values and to strive for Pcrsonal best. Bccausc of this, selection into any
team rcprcscnting the school is dcpcndcnt on students gollowing the school cxpcctations and
values. The final decision about rePresenting De]acombe Frimarg 5&100] in any team or
function will be made bg the Principa] or assistant Principal in consultation with the
classroom/specialist teachers. Farents will be notified if their child is unable to attend sport,
excursions, activities and//or camps. Ang money Paié will be credited to the Fami]g account if

Possible.

Detention

]n some cases it may be necessary to use the school’s formal detention process as a consequence
for a serious breach of the school exPectations. Detentions will be suPcrvisec{ bg the Principal,
assistant PrinciPal or teacher. thn giving a detention parents should be notified and
aPProPriate paper work completed.
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[ unch [ime Detention

Students may be kept in for part of their lunch time break to complete any unfinished class work
or to reflect on their inaPProPriate behaviour. | unch time detentions will be suPervised bg a
teacher between 1 40pm-2.00pm. All teachers will be supplied with lunch time detention slips and
are requirec{ to fill in two coPies when giving a lunch time detention- one for the parents and one
for the suPer\/ising teacher. These sliPs are then filed centra“y bg the student welfare
coordinator. (_oncerns arising from rePcated lunch time detentions (greater than 5 per term) will
result in students being removed from the gard for a set Periocl of time or Possiblg an in-school
suspension.
Jn 5(:/700/ 5u5pcn5ion
An in-school susPension is applied to students when their behaviour has not imProvec[ after lunch
time detentions have been given.
An in-school suspcnsion means the students will be worl(ing on their normal classroom activities in
a supervisecl location away from their peers and thcg will not be included in the normal Plag and
lunch time activities. ]nstead students will have their break times alone in a suPervised area.
Ot of, School 5u5f>cn5ion
Suspcnsion is a serious discip!inarg measure and on!g used as a last resort when all other
measures, consistent with the s’cagecl response, have been used. T he maximum continuous Periocl
a student can be suspendcd at any one time is five school dags. A student cannot be susPcndcd
for more than i 5 school days n any one school year without aPProval from the chional
Director. Tl"l@ Principal is recluired to seek seconclary support from the regional office to
address the behavioural concerns for a student who has been suspended for cight dags in a
school year or who reaches a total of four individual suspcnsions in a school year. The Principa]
must Provide the student, their Paren’cs/carers and the school council President with a Notice of
SUSPcnsion Prior to the day on which the suspension commences. | he Principal must convene a
suspension conference

e whenastudent requires additional support

° Prior to susPensiorx in order to inform the student and Parcnts/carers that a suspension is

being considered

* post suspension if the suspension is for more than five days.
[f the student behaves in such a way that theg are Putting the health, saxcetg and we”being of
themselves, staff or other students at signhcicant risk, immediate susPension may be warranted. ]n
such cases the Principal must

* give immediate verbal notification to the student and their Paren’cs/carers

° immediate!y schedule a Student SUPPor’c GrouP Meeting within 48 hours

L Proviclc the student and their Parents/carers with a notice of Suspcnsion and a copy of

the information brochure Frocedures 2[0/‘5u5/36n5f0n
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Student Wc“bcing and Bchaviour Managcment

° Develop a Student Absence Learning Flan and Return to School Plan (as aPProPriate)
o Schedule a Post~suspension Student Support GrouP meeting if the susPension if for
five dags
E_xpulsion
This is the most extreme consequence and on]y the Principal has the authoritg to Permanent]g
exclude a student. Expulsion will onlg be considered after all other forms of behaviour
management have been exhausted. T he Principal will contact the Regiona] Director and inform
them of the scheduled Student SUPPort GrouP Meeting to discuss this. The Kegiona]
Director must nominate a member of their staff to attend the meeting, ensure that aPProPriate
education, training and cmplogment oPtions are considered for the student and assist in
implementing the course of action agreecl to at the meeting. ]F a student reaches i5 dags
suspension, an exPulsion is not the automatic consequence.
Absenteeism
The need for higlﬂ school attendance will be articulated to parents and students. | he Principa]
has a responsibilftg to ensure that attendance records are maintained and monitored at school.
A“ student absences are recorded in both the morning and the afternoon bg teachers) are
aggregatecl on our CASES database and communicated to the Departmcnt of E_ducation
and Training. Tl—]e Dcpar‘tment of E_clucation and Training and enrolment auditors may seek
student attendance records. | he Principa! has a further resPonsibi!itg to ensure that unexP!aincc{
absences are investigated) and that high levels of absenteeism are adequatelg cxplained. The
Principal will contact Parents of students with }'n'gl—] levels of uncxplainecl or unaPProvecl abscnccs,
with the view to developing and imPlcmenting strategies to minimise absences. Ongoing
unexplained abscnces, or lack of cooperation regarding student attendance will result in a formal
attendance conference being organiscc]. Ururesolvec{ attendance issues may be rePorted by the
Principal to the Depar’cmcnt of Human Services, (Child [First and,/or Kegiona! Office.
Al return to school Plan can be imPlementecl to assist in the reintegration of students after a

Prolongcé absence.
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Restorative chats in the classroom
Kestorative chats establish strong exPectations of aPProPriate behaviour and Positive
communication between students, staff and parents.
For effective use of the restorative chat in the classroom, it is critical for teachers and school
leaders to Providc students with support and Preparation time for a restorative chat. 53 a”owing
students time to reflect on their behaviourgou:

@ [revent any element of surprise

2 Frevent a student from clevc]oping an attitude of “geah, whatever”

@ Add considerable value to the restorative chat bg enabling students and teachers to be

more focussed

]n essence given aclequate time for Preparation and reflection before the restorative Cha’c, both
the teacher and student can caremcuny and rationa”g work throug!ﬂ the restorative process,

gocusing on the behaviour, those affected bg it and cxP]oring ways of rcpairing the harm.
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Student We"ibe:ing and Bchaviour Manage:ment

What are the advantagcs of the restorative chat?

THE VICTIM
is able to express how they
feel and have their needs met
in a safe way.

When is the restorative way used in our school?

THE SCHOOL
is seen to be fair because of
the way it deals with
problems.

THE OFFENDER
is able to see the effect of
their actions and have a
chance to fix things up.

RELATIONSHIPS
are more respectful

1. When a
student cannot
meet class
expectations, a
teacher may talk
to the student in
a restorative
wav

2. When
students have
differences, get
into a conflict or
do things such as
bullying, a small
group or class
conference may
be held to sort
things out

3. When
serious
offences
happen, a
conference
involving
parents and
others from
the
community
may be called

Respect, Responsibility, | nioyment, C onsideration, |ntegrity, Personal Best




Student Wc“ibcing and Bchaviour Managcment

Eu“ying

Bu“ging is rccognised gioba”g as a complex and serious Problem. Jtis aform of aggression, involving the

abuse of power in relationships. Jt has many faces, inclucling the use of emerging tecl—mologies, and varies
}33 age, gender and culture. Conflict or]cigl—xts between equals and single incidents are not defined as
bu”ying.

Bu“ging oFany form or for any reason can have long~term effects on those involved incluc{ing bgstanéers

While there is no common|9 accepted definition of Eu”ying, commentators in the field (Olweus, 1999;
Ross, 2002; Smitl'x & Prain, 2000 Smith, 2005) genera”3 agree that bu”ging has the Fo”owing
characteristics:

e it consists of rcPcatccl negative actions

e itisintended to cause distress

e itinvolves animbalance in power

e itisdirected towards a sPechCic individual or group

e itcanbe conductedin person, covert|9 through direction of the actions of others, or tl'lrough

information and communication techno]ogies‘

Four kinds of buﬂging
Bu”ging can take a number of different forms. T he DePar‘cment of [T ducation and Training’s Builcling
ResPcchCul and SaFc Schools (2010) identifies Fourtgpcs of bu”gingz

1. thsical bu“ging
thsica] bu“ging includes hitting, kicking, triPPing, Pinching and Pushing or clamaging property.
2. Vcrbal bullging
Verbal bu“ging includes name ca”ing, insults, teasing, intimidation, homophobic or racist remarks, or
verbal abuse.
3. Covert bu"ying
Covert bu“ging is often harder to recognise and can be carried out behind the bullied person’s
back. Jtis designed to harm someone’s social reputation and/or cause humiliation. Covert
bullying includes,
° Lging and sPreading rumours
° Negative facial or Phgsica] gestures, menacing or contemptuous looks
° F]aging nastg_jol(es to embarrass and humiliate
° Mimicking un‘(ind]g
o [ ncouraging others to socially exclude someone

. Damaging someone’s social reputation or social acceptance.

4. Cgberbu“ging
Cyberbullying is overt or covert bullying behaviours using digital technologies. [~ xamples include
harassment via a mobile phone, setting up a defamatory personal website or deliberately excluding
someone from social networl(ing spaces. Cﬂberbunying can happcn at any time. Jt can bein Public

orin Private, and sometimes is on|9 known to the target and the person bu”ging.
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Dca]ing with Buuying at Dclacombc Frimary School

Bu”ging will not be tolerated at Delacombe Frimarg School.
We ask everyone in our school community to be alert to the signs of bu”ging and to report them
to staff.

Staff will
e Pe trainedin Peer SUPPor’c Approach to Bu“ging”
e [ nsure all rePortecl incidents of bu”ying are followed up
° Oger comfort and support to victims
° Scck Parcntal suppor‘c and coopcration
e Recordincidents

e Run cybcr—bu“ging information sessions for parents and students each year.

Parents will:
Watch for signs of bu”ging and alert the school if they believe their child is being bullied, rather
than ‘deal’ with this themselves. T he Fo”owing signs could suggest a childis Ecing bullied
L Sclﬁool reFusal
° Frequent illness
e Not wanting to go out at recess or lunch time
° Frequently without lunch money
° Easily upset
° Frightcncd of wa!king to school
L] Changes route to school
e (lothes and /orbooks damaged
L Withclrawn, stammering
L] More easi!g uPsct than usual
° (/lnexpiainec{ bruises or scratches
L] Kemcuses to say what is wrong
L Kemcuses to use the school toilets
o (Gives unlike]y excuses to explain the above

e Peinvited and encouragccl to attend cgbcr»bu”ging information sessions
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Student Wc“ibcing, and Behaviour Managemen’c

Frcvcnting buﬂying
At Delacombe Frimarg SChool we are committed to the salcety and welfare of all students. We
are constantly striving to make school a Place where students can have fun and feel safe and
connected. Umcortunatelg rescarch suggests bu“ging is quite a “normal” behaviour among school
children but this doesn’t mean we condone its Practice or accePt the behaviour. We work hard to
prevent and deal with bu”ying at Delacombe Frimarg 5&1001.
Freventative measures. Bg emploging Prevemtative measures research shows we can decrease
incidents of bu“ying up to 75%. Some of the Preventative measures we have in P[ace at
Delacombe Frimarg School include;
o Foster competitions
° Whole school Student Recognition awards
° Folicg review
o [ nrolment Procedures - talking to parents about bu”ging issues and code of conduct
Approaches we used to manage bu”yir\g and conflict
° Communit9 Comcerencing — non Punitive based on restorativejustice Princip]es, exploring
the harm that's been caused and how this can be fixed. At school we have a trained
facilitator and many trained facilitators within the region who have agreed to facilitate
conferences.
e No Blame Bu”ging ~ no blame no shame. Seven step Procec]ure on restoring harm.
o (lass meetings dea]ing with classroom issues or school 5ard issues. (_ollaborative

Problem solving
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Peer 5UPPOHZ APProach to Eu“ying

Step One ~ meet with the victim

When the teacher has found out that bu“ging has haPPenec{ he/shc starts bg ’ca”cing to the victim
about their )Ceelings‘ Thc teacher does not ques’cion the victim about the incident but does need
to know who was involved inc]udimg bgstandcrs and colluders. T he teacher explains the process
that will be taken and asks the victim to draw a Picture or write a story or poem that would explain
their )Ceelings.

Stcp T wo - convene a meeting with the Pcop‘c involved

The teacher arranges to meet with the group of Pupils who have been involved in the bu”ging
incident. T!ﬁis may include bystanders, colluders and friends of the victim. A group of 6-8 works
well.

Stcp Three- cxp]ain the Prob(cm

The teacher exP]ains to the group the way the victim is Fceiing and shares the Picture, poem or
story to cmphasisc the victim’s distress. At no time does the teacher discuss the incident or
attribute blame to anyone in the group.

5tcp Four ~ share rcsponsibility

The teacher does not attribute blame but states this group has been selected to help solve this
Problcm because tl’leg are rcsponsib!c People and goocl Problcm solvers.

5tcp Five —~ ask the group for theirideas

Each member of the group is cncouraged to suggest a way in which the victim could be helpccl to
feel safe and happicr at school. ] he teacher gives Positivc responsecs but does not extract a
Promise of imProvcd behaviour.

Stcp Six leave it up to them

The teacher ends the meeting by Passing over the rcsPonsibilit3 to the group to solve the
Problem. Thc teacher arranges to meet with them again in one week to seek how things are going
and to review any strategies the group has trialled.

.5tcp Seven ~ meet again

About a week later the teacher discusses with each studcmt, inc]ucling the victim (scparate,ly) how
t}'n'ngs have been going, This allows the teacher to monitor the bullging and kecps the young

person involved in the process.
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What should we avoid dofng?

° Labe"ing
Labe”ing children as bullies is counter Procluctive, and may cause greater harm than the initial
concern. Most children who bu“g are unaware of the affect off their behaviour on the victim.
(Children need to learn empatlﬁg and altruism. Adults need to teach these behaviours and to
Provide oPPor’cunitics for children to cxpcricncc cmPathetic Fee]ings. Empathetic and altruistic

behaviours are more open to developing a I']ighcr order of inclusive behaviour.

° Gctting to the bottom of it
Get’cing the facts and es’cablishing guilt serves no useful purpose. ]t takes a lot of time and
energy. Witness statements are unreliable. Chilc{ren usua”y do not understand wlﬁy theg bu“y.
Bu”ging is a Persistcnt behaviour, so how many incidents should be investigated? What purpose
will the gathcred information serve? ]’c encourages defensiveness and denial. And most imPor’cant
of a”, will getting to the bottom of it keeP the victim safe? Fossiblg not. ]ﬂ {:ac’c, in many instances,
it will make the bu”ging worse.

e \/ictim assertiveness traini ng
Assertiveness training is a valuable skill to teach children but not as an intervention strategy to
stop bu”ging. ]ntcrvcning to stop bu“ﬂing and Focusing on the behaviour of the victim will not work.
Assertiveness training sends the message there is somcthing wrong, with the victim. T his is a I’)igh
risk strategy. [t takes time to dcvclop new skills and Pcople learn best when theg feel safe. &

victim fails they will feel more hopeless. |t is our responsibility as teachers to stop the bullying and

keep the victim safe.

e FPunishment
FPunishment is an ineffective changc agent and it is also likcly to put the victim at increased risk of
vengeFu] behaviour. “\Ne got into trouble and it’s your fault” The No PBlame APProach to
Bu”giﬂg is a seven step process that;

° ]5 consistent with the above values and beliefs

o  Achieves the kcg aims of sagety and behaviour cl—lange

° ]s simP!e to imP!cmcnt

e [asstood the test of empirical research
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RcPairing and Kebuﬂding Relationshilps
There isa Possibilitg that student-teacher or student-student re]atior\ships can be ac{verse]g
affected throug!ﬂ the use of consequentia] disciplinc. T eachers must try to take one dag at a
time to avoid grudges, to treat students with respect and to he!P them be accepted back into
the group.

Students have to be helped to deal with the negative Fee]ings that often go with

COﬂSCCiUCﬂCCS.

Some students may requirc counsc“ing bg school based staff or student service Pcrsorme] to
assist them in clﬁar\ging behaviour patterns. [f this includes any sPecial management or
expcctations at a school level, staff involved in counsclling should communicate this to all staff

working with the student involved.

]mplcmcntation and Review
T his document is to be reviewed and revised each year
° A” new staff will need to be familiar with the document for there to be effective whole
school implcmcntation
o School expectations and class room agreements should be displaged in classroom and
other 1«33 locations
° Stuclents should be involved in dcvcloping classroom agreements at the

commencement O]C each 9car

)

4

r
Y

Last Reviewed Dcccmbcr 2015
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Referral Process

i. T he cass teacher is concerned about a student in their class for academic, social,
Pl’lgsica!, behavioural or emotional reasons

2. The class teacher should check school rccorcls, talk to the teacher from the Previous year
to ascertain any information about the student and their Progrcss/ behaviour. ]:incl out if
any Past assessment has been done 139 student suPPor’c services. Ta]k to FLT
co”eagues. f:urther cleve]oP s’crategies to suPPor‘t student. TI’]C class teacher should use
school/student data and ComPass Chronicles to assist in this process

3. T alk to assistant Principal/ student welfare coordinator or welfare team and determine if
a referral should be made to student suPPor‘t services

4. (lass teacher to arrange a Student SUPPor’c GrouP meeting with parents. Discuss any

concerns, develop an ||_F for student. Discuss Possibilitg of rcxccrring student to student

support services. \/\/ehcarc coordinator can be present at meeting. Minutes and ]LF to be

given to Paren’cs, class teacher and welfare coordinator

Referral form for student support services filled in bg class teacher

Rcmccrra] to student support services made bg assistant Principal or welfare coordinator

]mplementation of agrecd Plan (lLF) to be monitored bg class teacher

® oW

Welfare team to monitor progress of all students on || s and identified ‘at risk’ student.
Tcam to meet at least once a term

9. Student files to be kePt centra”g by welfare coordinator
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References

Effective Schools are
Engaging Schools - Student
Engagement Policy Guidelines

http://www.education.vic.gov.au/healthwellbeing/wellbeing/codeofconduct.htm

School Accountability and http://www.education.vic.gov.au/management/schoolimprovement/accountability/default.htm
Improvement Framework

Effective Schools are http://www.eduweb.vic.gov.au/edulibrary/public/stuman/wellbeing/segpolicy.pdf

Engaging Schools

Disability Standards for http://www.education.vic.gov.au/healthwellbeing/wellbeing/disability/handbook/legislation.htm
Education

Safe Schools http://www.education.vic.gov.au/healthwellbeing/safety/bullying/default.htm

http://www.education.vic.gov.au/healthwellbeing/safety/bullying/cyber/default.htm

http://www.education.vic.gov.au/management/elearningsupportservices/www/default.htm

Charter of Human Rights http://www.education.vic.gov.au/studentlearning/programs/multicultural/tchhrcharter.htm

http://www.austlii.edu.au/au/legis/vic/consol_act/cohrara2006433/

Equal Opportunity Act http://www.det.vic.gov.au/hrweb/divequity/eeo/eeoact.htm

Education and Training http://www.education.vic.gov.au/about/directions/reviewleg.htm

Reform Act 2006

VIT Teacher Code of http://www.vit.vic.edu.au/files/documents/1543_Code-of-Conduct-June-2008.pdf
Conduct

From Isolation To
Connection

A guide to understanding
and working with
traumatised children and
young people
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Classroom Behaviour

Disruptive Behaviour During Class

Fo”ow the ”Delacombe FS Express”

model as displagcd in all classrooms.

~__

Buddy Teacher
Student to comPle’cc work in

Buddﬂ teacher’s classroom

%urs If disrupti\{e behaviour continues and a student has
o—swearing to be co.n5|ste.ntly removed from tP.\e class (more
e Fighting than 3 times in a week) the following process needs
X to be implemented.
* Defiance 1. Parents notified by class teacher (keep
o Safety of anecdotal record)
othfers 2. Complete an individual behaviour contract
* Dellbentate at the parent meeting
vandalism

Principal or Assistant Principal
Student to complete work in

Frincipal or Assistant
FrinciPa]’s office if behaviour

continues
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Student Wc“bcing and Bchaviour Managcment

Spccialis’c Classroorn Behaviour

Disruptive Behaviour During Class

All disruptive behaviours are recorded in the
behaviour management book in each class
and sent with the class to the sPecia!is’c

go”owing the “Delacombe S Express”

modcl.

Extreme Behaviours

e Swearing

e Fighting

e Defiance

e Safety of
others

e Deliberate
vandalism

Principal or Assistant Principal
Student to comP!etc work in

If disruptive behaviour
continues and a
Frincipal or Assistant student has to be
Frincipal’s office if behaviour consistently removed
from the class (more
than 3 timesin a
week) the following
process needs to be
implemented.

3. Parents notified
by class teacher
(keep anecdotal
record)

4. Complete an
individual
behaviour
contract at the
parent meeting

continues
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Classroom I~ xit Slip

Our SCI‘IOOI’S agrccd values
Respect, Fcrsona[ Bcst, Res onsibilit , Consideration, |ntegrity,
p p Y gty
Erjogmcnt

Studcnt Class Datc

E xited to (circle)
Buddy (irade Mr Fhiuips Mrs Coopcr Mrs SPraguc

Reason for exit

R T R R T R R e T R D T R e R e L LT RS RR R PPy

R T R R T R R e T R D T R e R e L LT RS RR R PPy

..........................................................................................................................................

..........................................................................................................................................

..........................................................................................................................................
..........................................................................................................................................

..........................................................................................................................................

Return time (circle)
15 minutes
30 minutes

[ nd of session
thn work comp]cted

Class teacher

F[casc rcad/ discuss the classroom exit sliP with your child and retumn
the notice to your child’s teacher
Parent/carer Signaturc Date
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Example Letter for Excursion/Camp exclusion.

Dear Parents and Carers,

As you are aware Delacombe Primary School places a big emphasis on student
wellbeing and upholding our school values.

Delacombe Primary School values, and has an expectation of, respectable
student behaviour.

The current student behaviour model has a staged approach offering many
opportunities for students, who have breached the current Student Agreement,
to improve behaviour and make appropriate choices when facing conflict,
difficulty or simply in day to day school life.

This process consists of many stages and may include detentions. At the
beginning of each term each child is given a ‘clean slate’. This clearly offers
students opportunities (and support) to correct behaviours outside of the
agreed levels of behaviour.

If students continue to make inappropriate choices, they lose privileges. As you
would be aware, as outlined in our Student Engagement and Wellbeing Policy
and Guidelines (this booklet is sent to all families at the beginning of the year
or upon enrolment) one of those privileges is attending camps or excursions:

‘chrcscnting the School/Attcndancc on Camps and E_xcursions

Represcnting the school in any form should be regarclecl as a Positive oPPortunity
to demonstrate our school values and to strive for Pcrsonal best. Pecause of this,
selection into any team rcPrcscnting the school is dcpendcnt on students Fo“owing
the school cxpcctations and values. Thc final decision about rcPresenting
Dclacombe Frimarg Schoo] in any team or function will be made }33 the Principal or
assistant Principal in consultation with the classroom/specia]ist teachers. Farents
will be notified if their child is unable to attend sport, excursions, activities and/or
camps. ¢

Unfortunately ...... has already received ..... detentions this term since our last
correspondence, so he will not be able to attend the school camp to............
We have spoken to your child about this so they are clearly aware of this. This
is a courtesy letter to inform you of the situation.

Your child is expected to come to school on the week of the camp and will be
provided work to do in another classroom.

Please feel free to contact me if you wish to discuss this further.
Yours sincerely

Principal
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Example Letter for Excursion/Camp warning.

Dear Parents and Carers,

As you are aware Delacombe Primary School places a big emphasis on student
wellbeing and upholding our school values.

Delacombe Primary School values, and has an expectation of, respectable
student behaviour.

The current student behaviour model has a staged approach offering many
opportunities for students, who have breached the current Student Agreement,
to improve behaviour and make appropriate choices when facing conflict,
difficulty or simply in day to day school life.

This process consists of many stages and may include detentions. At the
beginning of each term each child is given a ‘clean slate’. This clearly offers
students opportunities (and support) to correct behaviours outside of the
agreed levels of behaviour.

If students continue to make inappropriate choices, they lose privileges. As you
would be aware, as outlined in our Student Engagement and Wellbeing Policy
and Guidelines (this booklet is sent to all families at the beginning of the year
or upon enrolment) one of those privileges is attending camps or excursions:

‘chrcscnting the School/Attendance on Camps and [ xcursions

Representing the school in any form should be regarclecl as a Positive oPPortUﬂity
to demonstrate our school values and to strive for Pcrsona! best. Because of this,
selection into any team rcPrcscnting the school is dcpendcnt on students Fo“owing
the school exPecta’cions and values. The final decision about rePrcscnting
Delacombe Frimarg Schoo] in any team or function will be made }39 the Principa! or
assistant Principal in consultation with the classroom/speciaiist teachers. Farents
will be notified if their child is unable to attend sport, excursions, activities and,/or

camps.

Unfortunately your child has already received ...... detentions this year so is at
great risk of not attending the sleep over/excursion.

We have spoken to your child about this so they are clearly aware of what is at
risk if they continue to make inappropriate choices and compromise their
behaviour. This is a courtesy letter to inform you of the situation.

Please feel free to contact me if you wish to discuss this further.

Principal
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